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INDIVIDUAL ASPECT OF TEACHING IN HUMANISTIC EDUCATION 

 

In the field of education and especially in society today humanistic education is 

the subject of considerable interest and controversy. Most educators who advocate 

humanistic education typically associate this approach with the following aspects: 

1. Humanistic education teaches a wide variety of skills which are needed to 

function in today’s world-basic skills such as reading, writing and computation, as 

well as skills in communicating, thinking, decision-making, problem-solving and 

knowing oneself.  

2. Humanistic education is a humane approach to education- one that helps stu-

dents believe in themselves and their potential, that encourages compassion and un-

derstanding, that fosters self-respect and respect for others.  

3. Humanistic education deals with basic human concerns-with the issues 

throughout history and today that are of concern to human beings trying to improve 

the quality of life- to pursue knowledge, to grow, to love, to find meaning for one’s 

existence [1, p. 27]. 

In humanistic education, the whole person, not just the intellect, is engaged in 

the growth and development that are the signs of real learning. The emotions, the so-

cial being, the mind, and the skills needed for a career direction are all focuses of 

humanistic education. Besides it seeks to help students to learn useful skills for living 

and to deepen their understanding of issues relevant to their academic and social de-

velopment. Teachers do not need to be trained psychologists to conduct humanistic 

education activities. They do require sensitivity to students, classroom management 

skills, and the ability to conduct a class discussion. These skills are within the grasp 

of all good teachers: 
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But our understanding of learning and teaching is constantly reshaped by theory, 

applied research, and changing media. As our knowledge of the distributed proces-

sing in the brain grows, we know that students do not have one kind of intelligence or 

one way of learning – they have many. To accommodate these many ways of learning, 

we can use what we know about how each brain network operates to make our teaching 

methods and curriculum materials flexible in specific way. 

Cultural, educational, and legal changes have significantly altered the mix of 

students in regular education classrooms. Today’s typical classroom might include 

students whose first language is not English; students who are not reading on grade 

level; students with behavioral attentional, and motivational problems; students from 

varied cultural backgrounds; and students classified as gifted. In addition, there are 

students with particular needs, such as limited vision, motor disabilities, emotional 

difficulties, speech and language difficulties, and learning disabilities. At the same 

time, increasing emphasis on learning standards places greater responsibility on 

teachers and administrators to ensure that each of these students reaches the highest 

levels of achievement [5, p. 17]. 

The challenge posed by greater diversity and greater accountability is to enable 

students with widely divergent needs, skills, and interests to attain the same high 

standards. To transform the pressures of diversity into opportunities for all learners, 

we apply insights about learners who don’t «fit the mold» to help us create flexible 

curricula and tools that will work more effectively for everyone. In this way, the chal-

lenges we face as educators inspire us to reconsider the way curriculum is designed 

and the way schooling is conducted. 

The alternative to traditional education and schooling is the idea of individually-orien-

ted teaching (personalized instruction) which has been successfully implemented into 

the process of education by Fred Keller. Briefly, these features which seem to distin-

guish from conventional teaching procedures include: 

1. The go-at-your-own-pace feature, which permits a student to move through 

the course at a speed commensurate with his ability and other demands upon his time. 

2. The unit-perfection requirement for advance, which lets the student go ahead 

to new material only after demonstrating mastety of that which preceded. 
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3. The use of lectures and demonstrations as vehicles of motivation, rather than 

sources of critical information. 

4. The related stress upon the written word in teacher-student communication. 

5. The use of proctors, which permits repeated testing, immediate scoring, al-

most unavoidable tutoring, and a marked enhancement of the personal-social aspect 

of the educational process [3, p. 10]. 

Assessment is a dynamic process for obtaining information about individual po-

tential, with the aim of achieving useful data about the cognitive profile of the pupils. 

The difference between this kind of assessment and the test is that in the former, we 

include all kinds of information derived from the teaching-learning process within the 

classroom context. The project offers teachers a portfolio assessment, whose objec-

tive is to design the cognitive individual profile of students. 

There are a large number of teaching and assessment strategies which go beyond tradi-

tional methods of instruction and consequently are based on the idea of Individual Teaching 

and Multiple Intelligence which presupposes the following cornerstones [4, p. 23]. 

a) The identification of the strengths and weaknesses that the children  

show while learning. 

b) The development of the identified strengths, so that they can be used to  

reduce weaknesses during the teaching-learning process (individual approach). 

c) The teaching of children to transfer the experiences involving their  

strengths to other curriculum contents where they could have weaknesses.  

Different learners aiming for the same goal generate different plans and steps for 

getting there. Because individuals have their own optimal pathways for learning stra-

tegic skills, teaching approaches and tools need to be varied. Based on the knowledge 

of how strategic networks function, the following teaching methods to support strate-

gic individual learning can be recommended: 

1. Providing flexible models of skilled performance. 

Learning to generate patterns (how to do something) requires developing a men-

tal model of the pattern in question. Developing internal models requires exposure to 

external models of expert performance and to counter examples that demonstrate 

incorrect execution. Teachers can present models of processes in a variety of contexts 
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(as one-on-one instruction, in small groups or as a whole class, live or at a distance, 

online or in person), using a variety of media (video, speech, text, diagram, anima-

tion). Exposure to multiple models showing different, effective ways to do something 

to help learners distil the critical features of a process, different ways it can be ac-

complished, and where the opportunities exist to inject their own creative means.  

2. Providing opportunities to practice with supports. 

To achieve complex strategic goals a learner must automatize, or over-learn the 

individual steps in the process until each is automatic. This requires extensive prac-

tice. Because complex strategic patterns are impossible to learn all at once, teachers 

usually direct students to practice individual subcomponents of the process. But we 

also know that practicing skills in context is more effective than practicing skills in 

isolation. To support contextual practice, teachers can scaffold some parts of the 

process so that learners can focus on strengthening their abilities in other parts. Scaf-

folds reduce the degrees of freedom in order to focus the learning in specific areas.  

3. Providing multiple media and formats. 

Delivering ongoing, relevant feedback is critical when teaching skills. Learners 

need to know if they are practicing effectively, and if not, which aspects of the prac-

tice process they need to change. Feedback can come in many forms. The student can 

watch a video of herself, listen to her instructor’s observations or read a write-up of 

her game in the newspaper. And it is important to point out that feedback is most ef-

fective when it is provided in an ongoing fashion – supporting course corrections and 

building learners’ confidence about things that are going well. But even students for-

tunate enough to have one-to-one instruction don’t have their teachers around during 

every practice session. Thus, helping learners develop self-monitoring skills may be 

the very best way to ensure ongoing feedback for all practice.  

4. Offering flexible opportunities for demonstrating skills. 

Another essential part of teaching a strategic skill is providing learners with 

chances to demonstrate that skill. Demonstration challenges learners to consolidate 

and apply all parts of the process. It also elicits feedback from a broader audience. 

The budding pianist performs in recitals; the student gives an oral presentation, displays 

a  poster  or  shares  a  written  paper.  In  this  way,  demonstrating  skills  and  knowledge  
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can factor powerfully into motivation, helping learners experience the «why» of 

learning. Digital media offer widely varied supports and opportunities to help stu-

dents demonstrate knowledge and skills [2, p. 19]. 

No one claims that implementing humanistic education methods and approaches 

will instantly, or even eventually solve all of society’s problems. There are many 

problems in our communities, country and world which require complex and long-

term solutions. At best, humanistic education can better equip young people with the 

skills and attitudes to play a more effective role in seeking these solutions. If democ-

racy is to work for a democratic society, its citizens must be educated. They must 

know how to gather information, distinguish fact from opinion, analyze propaganda, 

understand many different viewpoints, understand justice, think for themselves, 

communicate their opinions clearly, and work with others for the common good. These 

are among the most important skills that humanistic education seeks to teach our youth. 
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EFFECTIVE CROSS-CULTURAL COMMUNICATION 

 

These days cross-boarder travel is commonplace, and we know so much more 

about other countries. We are therefore expected to understand how our counterparts in 

other countries think and behave. In communicating with other cultures, cultural adapta-

bility is more important than language skills. You need a strong willingness to under-

stand what it is that causes the people of another culture to think and behave the way they 

do. Cultural adaptability is about switching your communication style to facilitate under-

standing or to make it easier to work together. You may need to accept that other cultures 

need time to consider what you say before agreeing or accepting. It may strike you as re-

sistance or even discourtesy, but it may only be the normal response in their culture. 

There are ten essential elements that form the right approach to communicating 

with people whose own language patterns are very different from your own, and 

whose command of your language is formal rather than colloquial. For effective 

cross-cultural communication, a person needs to:  

 acknowledge own assumptions, i. e. what drives his or her attitudes; 

 recognise ‘invisible differences that exist; 

 welcome change; 

 consider alternatives; 

 avoid generalisations; 

 respect the individual; 

 be patient and tolerant; 

 be sensitive to non-verbal cues; 

 remember face; 

 listen [1, . 7]. 
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Own assumptions.  

Be aware that people from some countries might not respond the way you ex-

pect them to. We should avoid imposing our expectations on others and watch for 

their way of responding. 

Invisible differences. Good manners may prevent others from letting you know 

when you have transgressed, so it is not always easy to recognize when you are on 

the wrong track. A good approach is to adopt an attitude of wanting to learn about 

another person’s cultural expectations, and ask. Always be sensitive to ‘seniority’, 

which could be based on age, status or gender. And observe basic courtesy such as 

not interrupting when they are in mid sentence. Equally, be prepared to accept their 

difference if you are the senior person. 

Welcome change. You need to be prepared to set aside your habitual way of doing 

or saying things, and look for the advantages of emulating the style of the other person. 

Consider alternatives. The communication process involves much more than 

language alone. In a dialogue there are expectations on both sides, some of which are 

met, others not. For example, it may be your style to settle things over the telephone, 

but the other person may be used to agreeing things in writing. The question to ask 

yourself is, ‘What will get the result I want?’ Be pragmatic and do what works. 

Stereotypes and generalizations. 

Accent and vocabulary betray foreigners who are therefore judged according to 

stereotypes. Unfortunately that simply raise barriers to proper communication. 

Respect and the individual. 

If your objective is to connect with the other person and communicate well with 

him, it would be useful to think of him as an individual, not as a representative of his 

company or his country. The key word is respect. Build a relationship based on that. 

Patience and tolerance. 

First  impressions linger forever.  A person whose first  language is  not  the same 

as yours may have difficulty in understanding what you are saying, and that may 

make them seem slow. The way you handle that will colour your relationship for all 

time. Remember that everyone has something to offer, and those from a different cul-

ture can help you to refine your communication skills. 
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Non-verbal cues. 

Each nation has its own communication style. Vocal tone and volume should be 

adjusted to suit the norms of the people you are talking to. 

‘Face’. In simple terms, you should always avoid making the other person feel 

uncomfortable, in front of others. Causing someone to lose face is the ultimate insult. 

Listen. 

Hearing is not the same as listening. You need to listen, not only for what is being 

said but for what lies behind what is being said. Listen for the clues in the speech pat-

tern, in particular for how direct the other person is [2, . 32]. 

Cultural understanding is something we can all develop. The first step is to under-

stand that others think, believe and feel differently from ourselves, and it will enable us 

to understand ourselves better. Whether we are talking about business and manage-

ment, work or education, the foreigners we encounter will have a set of values that will 

differ from our own. To express ourselves effectively, we need to gain an insight into 

the cultural patterns of our listeners, because good communication is much more than 

the fluent expression of our own ideas : it is about connecting with the understanding 

of our listeners, at their level. This insight goes far beyond mere linguistic differences. 

It leads to cultural sensitivity and respect. And it can be learned.  

There are keys to unlocking the gates of cultural understanding. These are fo-

cused on people’s attitudes to:  

 status, respect and equality; 

 time, rules and regulations; 

 individuality, family and community; 

 learning, knowledge and sharing; 

 the environment. 

If you understand these issues and learn how other cultures perceive them, your 

communication will be much more effective. 

Language differences are hugely significant. Language isn’t just how people 

speak – it is who they are. Knowing the language gives you an insight into the people. 
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When you learn the language of another people, you notice differences in structure, 

vocabulary and shades of meaning, and that helps you to understand their outlook. 
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